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Abstract

During the COVID-19 pandemic, students with special education needs, including
students with disabilities, found themselves in a particularly vulnerable position.
What raised concern was the organization of remote education for this group of
students, the implementation of tasks in the field of psychological and pedagogi-
cal assistance, and the effective use of recommendations contained in documents
(opinions, decisions on the need for special education, or individual educational
and therapeutic programs). The period of the pandemic and closing schools posed
new challenges for teachers in organizing education for this group of students
and meeting their special and specific educational needs in the online mode. The
analyses presented in the article refer to the organization of remote education for
students with special educational needs (SEN) and the organization of psychologi-
cal and pedagogical assistance.
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Sweeping across the world since 2020, the COVID-19 pandemic has caused ma-
jor disruptions to societies and affected most of the systems operating in every
country. One of the areas that has faced serious challenges is education. In order
to contain the pandemic, governments of most countries decided at one point or
another to close all or almost all schools at various educational levels. A report
compiled by the United Nations (2020) stated that major disruptions to education
systems concerned 1.6 billion learners in over 190 countries. The closing of schools
and other places of education affected 94% of the world’s student population and
as much as 99% in less developed countries.

As of 12 March 2020, i.e., the day after the Coronavirus outbreak had been
declared a pandemic by the World Health Organization (WHO), the Regulation
of the Ministry of National Education of 11 March 2020 suspended teaching and
educational activities in Polish kindergartens, schools, and educational institutions
(Journal of Laws of 2020, item 410). This decision meant that 4.9 million primary
and secondary school students (Statistical Office, 2020, p. 29) and 1.4 million
pre-school children (Statistical Office, 2020, pp. 26-28) remained at home. The
introduction of distance education became a reality as early as on 25 March 2020,
thus putting all participants in the educational process, including nearly 514,000
teachers (Statistical Office, 2020, p.136), in a difficult position as they needed
to accommodate to the new conditions under which they were to function. The
Regulation of the Ministry of National Education of 20 March 2020 on specific
solutions in the period of temporary limitation of the functioning of educational
system entities in connection with preventing, counteracting, and combating
COVID-19 (Journal of Laws of 2020, item 493) specified the school principal’s
tasks related to developing a model of distance education. This model was sup-
posed to be characterized by flexibility, purposefulness of activities, a reasonable
amount of communicated content as well as clearly defined objectives and require-
ments (Staszkiewicz-Grabarczyk, 2021). The rapid transition to a different mode
of teaching and learning has raised concerns about the quality of education and,
over time, the mental health of children and youth (UNICEF, 2020). In this situ-
ation, distance education has become an interesting, but also necessary research
field for academic community.

The first commentaries and reports regarding online learning on such a large
scale appeared as early as in the year 2020. In a short period of time, many re-
searchers were able to conduct research and publish their results.

In an overview of literature published between 2020 and 2021 on teaching and
learning during the COVID-19 pandemic, researchers identified six key themes
(Vijayan, 2021). These were as follows: the impact of COVID-19 on higher edu-
cation institutions and challenges they face; the tools and strategies employed by
universities to overcome difficulties; the teaching and learning experiences of
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schools and teachers; the impact of COVID-19 on the training of medical and
nursing personnel; patients’ knowledge of COVID-19; and students’ anxiety
and stress levels as a result of COVID-19 and online learning. The thematic area
concerning the experiences of schools and teachers included reports highlighting
the problems and challenges brought about by distance education, ways of coping
with the difficulties, the effort teachers had to overcome when preparing to teach
using Information and Communication Technologies (ICT). Some of the reports
dealt with the impact of distance education on the mental health of teachers, stu-
dents, and parents. The issue of online education in relation to younger children
and students with special educational needs was also addressed. Furthermore, the
authors of the study highlight the theme of the digital divide and disparities in
access to education.

In Poland, the first research reports also appeared in 2020. In relation to
distance education, they mostly focused on evaluations, opinions of teachers, stu-
dents and their parents, principals and directors managing educational institutions
(e.g., Buchner et al., 2020; Domagata-Zysk, 2020; Ptaszek et al., 2020; Jaskulska
&Jankowiak, 2020; Plebanska et al., 2020).

Buchner et al. (2020) reported several important issues facing remote educa-
tion providers. These were:

— the need to manage a new form of education for which teachers were not pre-
pared (only 15% of teachers had had experience with remote education before
the pandemic);

— the need to provide teachers and students with equal access to equipment and
Internet;

— the need to build new or expand competencies, which consist of digital knowl-
edge and skills as well as methodological knowledge and skills;

— the need to develop a formula for monitoring students from dysfunctional
families;

— the need to take into account legal aspects of remote education, including issues
such as online safety;

— the need to provide teachers with the necessary psychological support;

— the need to provide support for students with special educational needs.

The afore-presented list of problems related to remote education in the times
of crisis is hardly exhaustive. Today it is difficult to say how this form of educa-
tion has affected students, teachers, and parents. The pandemic has put us all in
a unique situation and its effects may be felt much more acutely by students with
special educational needs.
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Special educational needs and psychological
and pedagogical assistance

Appointed by the Ministry of Education in 2008, the Expert Panel on Special
Educational Needs proposed two complementary definitions of special develop-
mental needs (SDN) and special educational needs (SEN). “Children and young
people with special developmental and educational needs are those with a spectrum
of symptoms that impair or prevent motor, sensory, cognitive, communication,
emotional, social and/or psychological functioning, which affects their quality
of life and their ability to perform social roles now and/or in the future (...) [T]
he group also includes those who are at risk of disability, any dysfunction, dis-
harmony or incapacity that may have a negative impact on further development”
(Zaremba, 2014, p. 15).

Irrespective of the adopted definition, a student with the above-mentioned
needs is a demanding student, posing a particular challenge for teachers to rec-
ognize these needs and meet them by creating optimal conditions for his or her
development. In practice, taking into account the diversity within the scope of
special educational needs, teachers often face a difficult task of meeting the re-
quirements to adapt methods, forms, means, didactic and educational activities to
the individual requirements of many students at the same time.

The period of the pandemic and closing of schools presented teachers with
new challenges in organizing the education of this group of students and meeting
their special and specific educational needs in an online format. Hitherto, in ac-
cordance with the Regulation of the Ministry of National Education of 2020 on
the principles of organizing and providing psychological and pedagogical assist-
ance in public kindergartens, schools, and institutions (Journal of Laws of 2020,
item 1280), these students were able to benefit from various forms of assistance,
including participation in specialized classes, support during classes through direct
contact with a teacher, or a conversation with a school counselor or psycholo-
gist. In accordance with the Regulation of the Ministry of National Education of
9 August 2017 on the conditions for organizing education, upbringing, and care for
children and youths with disabilities, social maladjustment, and at risk of social
maladjustment (Journal of Laws of 2017, item 1578), students with a decision on
eligibility for special education were able to attend specialized classes, including
remedial classes, and also receive assistance from a teacher who was co-organizing
the educational process. During subsequent lockdowns, these opportunities were
reduced and, in the early stages of the pandemic, eliminated. The organization of
education for students with special educational needs became a serious problem,
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as evidenced by two addresses of the Polish Ombudsman, dated 24 April 2020
and 5 February 2021. In both documents the Polish Ombudsman drew attention
to the difficult situation of children and youths with special educational needs,
including those with disabilities; he emphasized that the adopted solutions for the
operation of institutions during the pandemic do not secure the needs of this group
of students (Bodnar, 2020, 2021).

Education of students with special educational needs during the pandemic
emerges as an interesting field of research and the subject of separate analyses.
In the context of the pandemic and the need to return to distance education, and
teachers’ experiences of organizing the process of education for students with
special educational needs prove to be important. Based on the experience of nearly
800 teachers, Parmigiani et al. (2020) identified factors that support effective
e-inclusion processes. According to the authors mentioned, these are strategies
that use synchronous and asynchronous activities interchangeably, combined with
whole class then small group and individual activities; cooperation among class
teachers and special education teachers; collaboration with the family and inter-
action within the family; as well as appropriate training for teachers. Among the
interesting methods of work one should enumerate the use of an innovative online
platform for educational games together with a video-conference platform (Aloizou
et al., 2001). The authors of the project discuss the positive results of this approach
to remote learning with a focus on students with autism. In contrast, Liitje-Klose
et al. (2021) list the barriers that teachers in inclusive schools face when organizing
distance learning for students with SEN. The authors emphasize that the personal
contact with a specialist teacher cannot be compensated for by digital media and
that alternating distance and face-to-face instruction is particularly burdensome
for this group of students.

Taking into account the general difficulties of students and the resulting tasks
for teachers, this paper attempts to show the implementation of remote education
as well as remote psychological and pedagogical assistance in the second stage of
the pandemic.

Methodology
Purpose of the study and research questions

The research results presented in this article are part of an extensive study
on remote education in Silesia, conducted by researchers at the University of
Silesia, titled “Education in the situation of public health emergency created by
the COVID-19 pandemic in selected municipalities of the Silesian voivodeship as
viewed by teachers, parents, and students.”

The main objective of the research was to diagnose the quality of distance
education experienced by respondents in connection with the COVID-19 public
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health emergency, as seen and evaluated from their perspective, and to develop
recommendations to improve the functionality of this form of education.

What was of particular interest to the author of the present article were the
issues related to remote education for students with special educational needs as
well as remote psychological and pedagogical assistance. The research focused on
the experiences of teachers who were implementing remote education for students
with special educational needs and the specialist teachers who were offering psy-
chological and pedagogical assistance online. Therefore, the research problems
took the form of the following questions:

1. How did the teachers implement distance education for students with special
educational needs?

2. How did the specialist teachers organize psychological and pedagogical assist-
ance?

3. How do the respondents evaluate remote psychological and pedagogical sup-
port?

The research was conducted in a quantitative paradigm using a diagnostic
survey method with a questionnaire posted on the LimeSurveyl research platform
at the turn of 2020, i.e. in December 2020 and January 2021.

This paper presents results of surveys conducted among teachers from schools
in Gliwice. The choice of this group was dictated by the number of completed
questionnaires returned. In Gliwice area, there were 103 teachers who took part
in the survey, of whom 58 referred to those questions in the questionnaire which
concerned organization of remote education for students with special educational
needs. A separate questionnaire for specialist teachers was completed by 31 re-
spondents. The teachers who participated in the research work at public elementary
schools, inclusion schools, and schools with inclusion units.

Characteristics of respondent group

The analyses presented in the article refer to the organization of remote education
for students with special educational needs (SEN) as well as the organization of
psychological and pedagogical assistance.

Table 1 and Table 2 present the size of respondent group and the educational
background of surveyed teachers, respectively.
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Table 1
Size of respondent group
Group of teachers surveyed N
Teachers participating in the general survey 103
— including teachers who declare they work with students with special
educational needs 58
Specialist teachers 31

Source: Own work

Table 2
Teachers’ educational background
Teachers’ In total Master's % Bachelor's %
educational background degree degree
Teachers who declare they work with
students with special educational needs 58 53 91.4 5 8.6
Specialist teachers 31 29 93.5 2 65

Source: Own work

Organization of remote education for students
with special educational needs (SEN) in teachers’ experience
and assessment

To start with, it is important to refer to the general survey data on the use of tech-
nology solutions. As it was established, the surveyed teachers, including those
working with students with special educational needs, mainly chose the electronic
register from a wide range of options, i.e., a total of 97 respondents (94.2%),
while 96 respondents (93.2%) chose educational platforms (MS Teams, Google
Classroom), and 91 respondents (88.3%) — e-mail. 24 (23.3%) teachers used the
integrated learning platform often and very often.

In the first question, the teachers were asked to identify the types of special
educational needs prevalent in the students they teach remotely. The purpose
of this question was to identify problems that teachers may have encountered
when implementing remote education. The teachers’ responses are shown in
Figure 1.
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Figure 1. Groups of students with SEN identified by teachers (N=58).

Source: Own work.

The figure above shows the groups of teacher-indicated students with special
educational needs for whom the respondents, 58 in total, implemented remote
education. This question was of the multiple choice type.

The largest group were teachers who worked with students whose special
educational needs resulted from specific learning difficulties (47 respondents),
followed by a group of teachers whose students’ special educational needs resulted
from behavioral and emotional disorders (34 respondents). The fewest teachers
worked with students whose special educational needs resulted from crisis situ-
ations.

Conducting classes in the new formula required adapting lessons to the
psychophysical capabilities of students with special educational needs in terms
of technological solutions, educational content (Figure 2) and organization
(Figure 3).

58 respondents answered the questions regarding methods of adapting lessons
to the requirements of students with special educational needs (SEN) in terms of
educational content and organization. As evidenced by the survey results, teach-
ers employed all of the methods listed in the questionnaire to adapt lessons to the
needs of children and youths.
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Figure 2. Methods of adapting lessons to the requirements of students with SEN
in terms of educational content (N=58).
Source: Own work.
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Figure 3. Methods of adapting lessons to the requirements of students with SEN
in terms of work organization (N=58).
Source: Own work.
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In the case of learning content (Figure 2), teachers were mainly simplify-
ing information, selecting and providing the most important information, and
reducing the number of tasks for students to complete independently. What the
respondents were least likely to do was giving students additional assignments.
When it came to adjusting organization of work (Figure 3), strategies such as
offering additional explanations, performing tasks together, and maintaining
routine by keeping the consistent lesson time were most frequently indicated by
the respondents. Nearly half of the teachers were running consultations and also
used the formula developed before the pandemic period for collaborating with
an assistant teacher. A large group used the strategy of shortening the duration
of lessons. A few respondents also made an effort to ensure that the faces of all
students were visible.

As far as technological solutions are concerned, the respondents used mainly
the option of sharing content in a graphic form as well as adjusting the font and
color scheme of the teaching materials.

In the next question, it was important to obtain information about the difficul-
ties that teachers encountered from students with special educational needs when
conducting lessons in the new formula (Figure 4).

rapid loss of student attention I 39

technical difficulties on the part of the student
(e.g. no computer, no Internet access)

I ——— 30

outbursts of anger in task situations — 1/
when difficulties arise

showing boredom/fatigue during lessons I 25
lack of contact T 22

lack of interest in learning T 30

0 5 10 15 20 25 30 35 40 45

Figure 4. Difficulties students with SEN experienced during lessons (N=58).
Source: Own work.

The above question was of the multiple choice type. Respondents confirmed
the occurrence of all the difficulties mentioned in the survey question. As the most
frequently experienced, they indicated technical difficulties on the part of their
students, rapid loss of students’ attention and their lack of interest in learning.
Fatigue during lessons and, most alarmingly, a lack of contact with the student
were common.
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The teachers who were working with students with special education needs
during the COVID-19 pandemic could count on receiving support in implementing
remote education. The survey results showed that 34 teachers used support when
working with their SEN students. At the same time, the respondents indicated
the following forms of support received (respectively, according to the number of
indications):

— guidance and consultation,

— counseling in solving educational problems with students and cooperation with
parents,

— assistance in analyzing and interpreting student records,

— intervention activities in case of negative student behaviors such as refusal to
participate in remote education or negative attitudes of parents towards remote
education,

— participation in task teams,

— assistance in developing student records and educational materials,

— participation in workshops.

As demonstrated above, the respondents received support not only in didactics but

also in pedagogical work.

The responses to the question about who supported the surveyed teachers in
working with students who have special educational needs (SEN) presented inter-
esting results (Figure 5).

another teacher T — )
co-organizer/assistant teacher e — ) |
sociotherapist wm 1
tyflopedagogue s 2
surdopedagogue wm 1
oligophrenopedagogue  n— 7
speech therapist w— 2
psychologist  e———— 7
school counselor e — ————— )G
school principal e ——————————

0 5 10 15 20 25 30

Figure 5. People providing support to the surveyed teachers in their work with
SEN students.

Source: Own work

This multiple-choice question was answered by 34 respondents. When or-
ganizing remote education, the surveyed teachers could rely on the support
provided by the school staff, including the principal and school counselor,
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another teacher, and the teacher who co-organized special education (an assistant
teacher).

In the final part of the survey, the teachers were asked to specify how their
work with SEN students could have been improved during the period of remote
education. Although only 11 respondents answered this question, it can be con-
cluded that for teachers the most important thing in working with students is an
individual and direct contact, working in smaller groups, and having an access to
teaching materials.

Psychological and pedagogical assistance in distance education

The process of educating students with special educational needs is connected
with psychological and pedagogical assistance, which involves providing support
to each student who experiences temporary or permanent difficulties of various
kinds as well as to teachers and parents.

One of the survey questions concerned the evaluation of how well the schools
were prepared to provide psychological and pedagogical assistance. As the results
of the survey showed, the majority of the respondents evaluated their schools’ pre-
paredness in this area as good or very good, i.e., a total of 21 respondents (67.7%),
7 respondents (22.6%) rated it as average, whereas 3 teachers (9.7%) believed that
the school base was poorly prepared to meet the needs in this area. On the other
hand, half of the teachers rated their preparedness to provide psychological and
pedagogical assistance as average (51.6%) and 6 teachers (19.4%) as good. The
rest rated it as poor.

On average, the surveyed specialist teachers reported having provided psycho-
logical and pedagogical assistance to 21 students during the COVID-19 pandemic.
Additionally, what constituted an important point of interest in the survey was
which groups of students received remote psychological and pedagogical assist-
ance (Figure 6).

This multiple-choice question was answered by 31 teachers. As Figure 6 shows,
the specialist teachers most often indicated that psychological and pedagogical as-
sistance was provided to students with disabilities (22), followed by students with
specific learning difficulties and educational failures (19 and 13 respectively).
Nearly half of the respondents identified they had students with behavioral and
emotional disorders. Only one specialist teacher was providing support to pupils
whose special educational needs resulted from special talents. In this group, only
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5 teachers indicated they were providing assistance to students whose special
educational needs resulted from crisis situations.

environmental neglect [N 7
educational failures S 13
crisis situation [ S
chronic diseases [N 4

special talents [l 1

competence deficits and
language impairments

specific learning difficulties  [NEGGGEEEE—— 19

risk of social maladjustment
or social maladjustment

behavioral and emotional disorders IS 14

disability — IEE—— 22

early childhood development support [N 3
0 5 10 15 20 25
Figure 6. Groups of students with SEN identified by specialist teachers.

Source: Own work.

The next survey questions concerned the forms of psychological and pedagogi-
cal assistance provided remotely to students (Figure 7), teachers (Figure 8) and
parents (Figure 9).

Questions regarding the psychological and pedagogical assistance provided
remotely to students, teachers, educators, and parents were of the multiple-choice
type.

Supporting students remotely (Figure 7) was most often accomplished by pro-
viding counseling, organizing specialized classes, arranging remedial activities,
and undertaking educational interventions. Teachers and tutors (Figure 8) most

IJREL.2022.8.1.06 p. 13/28



Anida Szafranska

often used the assistance in analyzing and interpreting the records contained in
opinions and decisions, advisory and consultations on how students function, im-
plementation of learning content, educational problems, undertaking interventions
in the event of behavioral problems. Assistance to parents (Figure 9) consisted
primarily in counseling and consultation, in arranging specialized care for the child
by scheduling visits to counseling centers and other facilities. Assistance to teach-

eafly intervention [

activities in the field of early childhood M -
development support

activities that develop students' talents
and creativity I -

activities related to choosing educational profile B!
and profession

prevention training and other workshops [ =

specialized classes (preventive, sociotherapeutic,

remeial, therapeutic, comective and —

compensatory, ete.)

peychoeducational activities [ -

remedial activities [ 10

mediation in conflict and crisis _ .
dtuations

educational interventions [ NN -

counseling for students R -

0 10 20 30 40

Figure 7. Forms of psychological and pedagogical assistance provided remotely
to students.
Source: Own work.
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ers and parents in early childhood development and early intervention (Figures 8
and 9) included providing advice and support.

eatly intervention

[FX]

early childhood developrent support

—

counsgeling on solwing educational

problems with students and cooperating _ 12

with parents

intervention in the case of negative student
behavior such as refuzal to patticipate in

rernote education or negative parental attitudes _ 1a

towards rernote education

assistance in the preparation of student

documentation (e g, individual educational and — 18

therapeutic progratn, opinions and conclusions)

assistance in the analysis and interpretation of

spedalized docurmentation)

workshop s (parenting skoills, prevention) - 2

task teatns

counzeling and conmiltation for teachers 17

—
Ln

u] 2 4 ] g 10 12 14 16 18 20
Figure 8. Forms of psychological and pedagogical assistance provided remotely
to teachers and tutors.
Source: Own work.
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counseling centre and other specialist clitics
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Figure 9. Forms of psychological and pedagogical assistance provided remotely
to parents.
Source: Own work.

The researchers were also interested in assessing the degree to which indi-
vidual tasks undertaken by specialist teachers were completed (Figure 10).
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disorders, preventing behavioral disorders
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HlLow HAverage M High not applicable B no answer
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Figure 10. Evaluation of the degree to which tasks resulting from psychological and

pedagogical assistance were completed (N=31).
Source: Own work.

The categories in the questionnaire were developed according to the tasks
contained in the Regulation of the Ministry of National Education on the prin-
ciples of organizing and providing psychological and pedagogical assistance
in public kindergartens, schools, and institutions (Journal of Laws of 2020, item

1280).

IJREL.2022.8.1.06 p. 17/28



Anida Szafranska

As the results show, the respondents evaluated the level of implementation of
individual tasks resulting from the psychological and pedagogical assistance as
average or high, and such evaluations dominate. The “not applicable” answer in
Figure 10 suggests that the respondents either failed to undertake all the activities
specified in the regulation during the COVID-19 pandemic or that they were not
part of their duties. It should also be noted that the respondents used the Microsoft
Teams and Google Hangouts Meet platforms as well as the telephone to conduct
the tasks of psychological and pedagogical assistance.

In the survey, the researchers also asked about the problems, risks, and ad-
vantages of providing psychological and pedagogical assistance remotely. The
most frequently mentioned challenges included: motivating students and parents
to work remotely, establishing and maintaining contact with students and their
parents. Most often the surveyed teachers indicated the following threats (listed
here according to the number of responses):

— disturbances in social relations — 24

— reduction in quality due to the lack of direct contact with the child — 23

— addiction to the Internet and digital tools — 21

— limitations on cognitive, emotional and social development — 18

— difficulties in recognizing children’s abilities and needs — 17

— difficulties in adapting educational materials and forms of work to children with
special educational needs — 15

— reluctance to comply with compulsory schooling — refusal to participate in
remote education — 12

— lack of insight into family environment — 9.

As for the advantages of providing psychological and pedagogical assistance
remotely, only four respondents perceived the positive aspects of this activity, in-
dicating such arguments as: flexible working hours and convenience for those who
receive such assistance; facilitation of communication between students, parents,
and teachers; better adaptation of the means of intervention to the students’ needs;
greater variety of support through the use of multimedia and non-verbal presenta-
tion of the provided content; and time-saving.

The specialists were asked to share examples of their own initiatives or those
of their institutions that can be used by teachers involved in the implementation
of psychological and pedagogical assistance. This question was answered by
only a few people. Primarily, the respondents mentioned initiatives aimed at
students including: counseling for adolescents who were able to talk about their
problems in a safe environment, promoting activities such as sharing nice mes-
sages with classmates in a forum, writing and reading stories, editing an online
journal called “School Specialists Make Suggestions,” and recording therapeutic
activities.
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In conclusion, the specialist teachers were asked to evaluate the psychological
and pedagogical assistance provided (Figure 11).

NO ANSWET g 7
it was conducted much better than before =
it was conducted better than before g 2

it was conducted in the same way as before e 1 5

it was conducted worse than before e 10
it was conducted much worse than before s >

0 2 4 6 8 10 12 14 16

Figure 11. Evaluation of psychological and pedagogical assistance (N=31).
Source: Own work.

The questionnaires show that a little over half of the respondents gave a posi-
tive evaluation to the assistance provided in this form, but 12 teachers reported that
its quality was worse. At this point it is worth noting that although it was possible
for this group of teachers to receive support from external institutions in order to
improve the quality of psychological and pedagogical assistance, only one third
of the teachers surveyed reported that they had actually taken advantage of such
support. The institutions supporting teachers were mainly In-Service Teacher
Training Centers.

Discussion of results

As mentioned in the first part of this article, students with special education
needs, including students with disabilities, found themselves in a particularly
difficult position during the COVID-19 pandemic (Lopez-Noguero et al., 2021;
Parmigiani et al., 2021; Tabatadze & Chachkhiani, 2021; Liitje-Klose et al., 2021;
Kocejko, 2021). What raised concern was the organization of remote education for
this group of students, the implementation of tasks in the field of psychological
and pedagogical assistance, and the effective use of recommendations contained
in pertinent documents (opinions, decisions on the need for special education,
individual educational and therapeutic programs). Over time, questions started
to emerge about the physical health and mental well-being of teachers, isolated
students, and parents. This issue resounded in the statements made by teachers
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participating in a study conducted by Centrum Cyfrowe (Buchner et al., 2020,
p- 35) as well as in the research conducted by Ptaszek et al. (2020).

Implementing remote education is a complex and multi-stage process involving
activities in two complementary areas of technology and competence. In order to
carry out this type of education, an equal access to computer equipment and Inter-
net connection must be provided to all participants in the process. The competence
area includes digital knowledge and skills as well as didactic and methodological
knowledge and skills (Ptaszek, 2020, pp. 33—34). Meanwhile, the introduction of
online education meant that both teachers and students had to change their previ-
ous methods of working regardless of their competence.

In the course of the research, it was ascertained that the teachers — in compli-
ance with the recommendations of the Ministry of Education — were conducting
lessons reduced in duration and according to the plan prepared for the period when
schools were closed. Such recommendations were in line with the principles of
hygiene of remote work including the time when the computer equipment was
used. This issue was highlighted by Bigaj and Debski (2020, p. 110), who stated
that prolonged screen time, information overload, and social isolation may lower
the psychological well-being of students, teachers, and parents. When interpreting
the data collected during the study (Figure 2), it can be concluded that during the
second period of the pandemic, teachers tended to focus on imparting knowledge
by selecting the most important content while simplifying the information given to
students. Although it increased screen time, the practice of extending lesson time,
introducing consultations, or supplementing lessons with additional meetings for
students with special educational needs served the purpose of supplementing edu-
cational content with additional information for better understanding. The teacher
remaining in an explanatory and supportive role (Figure 3) may have been one of
the elements in creating an optimal environment for inclusive education delivered
remotely (cf. Parmigiani et al., 2020).

Few teachers from both study groups indicated they were working with a
student in a crisis situation. Meanwhile, the difficult, dynamic, and complex pan-
demic state in the country may have increased the number of students experienc-
ing crisis situations, Additionally, the prolonged duration of the pandemic may
have revealed that such situations occurred. It is worth reflecting on this problem,
as the pandemic state has proven to be a complicated situation to many people,
triggering a crisis (Bilicki, 2020). At this point, the general survey results should
be referred to since they show that about 90% of the surveyed teachers, as part
of their educational activities, often and very often kept their students’ spirits up,
talked about their well-being and problems brought about by the pandemic (Bobik
et al., 2020, p. 17)
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When it comes to the evaluation of remote psychological and pedagogical
assistance, the respondents perceived problems and threats to this form of sup-
port. Nevertheless, it is noteworthy that the average and high ratings given by the
research sample to the implementation of the tasks comprising this activity were
prevalent. According to Ptaszek (2020, p. 73), despite the effort made and hardship
experienced by the teachers, they are the most satisfied group, which is evident in
the evaluation of the remote form of instruction and learning.

Another researcher who highlighted the benefits and risks of remote educa-
tion in addition to remote psychological and pedagogical assistance is Goérnicka
(2020). The authoress lists the risks indicated by teachers in the area of learning,
health, including addictions, the effectiveness of education and therapeutic activi-
ties. Among the positive aspects of this form of education the teachers enumerate
the opportunity for the child to benefit from parental support, an increase in the
student’s independence, the acquisition of time management skills and the security
of learning in the family home.

From among the difficulties registered by the teachers, attention is drawn to
the problems of technical nature (Figure 4), which include the lack of equipment
and lack of access to the Internet. This problem resounded in many reports from
Poland (e.g., Buchner et al., 2020, pp. 11-14; Plebanska et al., 2020; Ptaszek, 2020)
and from other countries (e.g., Lopez-Noguero et al., 2021; Parmigiani et al., 2021;
Tabatadze & Chachkhiani, 2021). While reviewing the literature on the situation of
children with disabilities, Kocejko (2021, pp. 80—81) also highlights the mismatch
between educational platforms and the abilities of students with special educational
needs. Other problems mentioned by the teachers surveyed included the lack of
contact with students, rapid loss of attention, as well as boredom and weariness
with lessons. Similar data was obtained by Ptaszek (2020, p. 67), who found that
more than a quarter of students had difficulty concentrating and the same number
of students had difficulty understanding online content. Therefore, it is necessary
to educate teachers to develop creative and interesting activities that engage and
motivate students, as well as to use attractive materials and resources, create per-
sonalized materials, apply group, team, and individual learning activity strategies
(cf. Permigiani et al., 2021). No less important issue is to develop a way to monitor
students’ attendance in class. What is noticeable among the collected data are the
teachers’ efforts to ensure that the faces of all participants are visible. Such actions
are important because transmission of content only in the form of sound makes it
difficult to interact with the teacher and to understand the discussed issues, which
may result in various difficulties during the lessons run remotely, especially in the
case of children with special educational needs.

Due to a variety of factors, the pandemic period may have resulted in a greater
need for various forms of psychological and educational support. Here it seems
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worthwhile to cite data obtained in the general survey addressed to parents (Bo-
bik et. al., 2021, pp. 28-30). The parents surveyed indicated the occurrence of
all forms of assistance included in the regulation on the principles of organizing
and providing psychological and pedagogical assistance in public kindergartens,
schools and institutions (Journal of Laws of 2020, item 1280), although not all of
them made use of the entire scope offered. During this period, only 30% of the
respondents used the assistance of specialists employed at schools. And here the
respondents most often indicated the use of the support provided by a pedagogue,
a speech therapist, a specialist in revalidation, an assistant teacher, and a school
psychologist. While analyzing the type of activities conducted and the range of
topics covered within the framework of assistance provided to parents, it seems
that teachers and specialists may have performed caregiving tasks towards some
parents (cf. Marcieca et al., 2021).

What draws attention during the pandemic period is the organization of teach-
ers and mutual support. While working with SEN students, the surveyed teachers
benefited mainly from the support of other teachers, the school counselor, the
school management, and one-third of the surveyed specialist teachers — from the
help of teacher training institutions. Supporting the work of teachers by arranging
collaboration among them, short online meetings, working remotely in smaller
subject teams, or learning together how to use remote education tools helped to
lay the foundation for effective remote learning experience (Sliz, 2020, p. 114;
Witkowski, 2020, pp. 90-91; Parmigiani et al., 2021; Tabatadze & Chachkhiani,
2021, pp. 90-91).

Conclusions

Overall, both the teachers’ educational work online as well as the psychologi-
cal and pedagogical support they delivered remotely became a reality in which
they had to get actively involved mostly without prior preparation. In the second
pandemic period, the teachers who participated in the study focused on the most
important problems of organizing the educational process and remote assistance.
The respondents primarily adapted their methods and forms of work as well as the
forms of assistance to the new formula of running classes. However, the online
education of students with SEN as well as the psychological and pedagogical as-
sistance require teachers to be better prepared in terms of both technological skills
and the ability to apply diverse methods of remote education and assistance, to
use digital materials, and to improve cooperation with parents and other teachers.
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The newly gained awareness of what needs are emerging should therefore give an
impetus to participation in specialized trainings.

The analyses presented in this paper, despite their limitations, such as a small
research sample and the participation of volunteers, provide information about
the ways in which students with special educational needs are educated remotely
and how psychological and pedagogical assistance is provided remotely. The
results indicate issues that may inspire further research. First, it is important to
identify areas that were not addressed in the study. Students with special educa-
tional needs are a diverse group within the school system, so it would be advisable
to extend the research to gather detailed information about the strategies used by
teachers in carrying out the recommendations contained in opinions, decisions
on the need for special education, and individual educational and therapeutic
programs. In order to evaluate the remote education of students with SEN as well
as the psychological and pedagogical assistance provided to them, it would be
advisable to survey the students and their parents to obtain information on the
biggest problems they experienced and the most positive practices implemented
by their tutors during this period as well as information on what the school can
do to best meet the needs of this group of students. The aforementioned research
should be conducted in a qualitative paradigm, too. Concluding the discussion,
it should be added that although the analyses are based on only 89 survey ques-
tionnaires, the voice of teachers matters greatly in the context of emerging dif-
ficulties as well as opportunities for the development and application of remote
education.
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Edukacja zdalna uczniéw ze specjalnymi potrzebami edukacyjnymi
oraz pomoc psychologiczno-pedagogiczna na przykladzie miasta Gliwice

Streszczenie

W trakcie pandemii COVID-19 w szczegolnie trudnej sytuacji znalezli si¢ uczniowie ze spe-
cjalnymi potrzebami edukacyjnymi. Celem artykutu bylo ukazanie wybranych probleméw edu-
kacji zdalnej skierowanej do uczniéw ze specjalnymi potrzebami edukacyjnymi oraz zdalnej po-
mocy psychologiczno-pedagogicznej. Przedmiotem badan byty poglady nauczycieli realizujacych
edukacje¢ w nowej formule oraz poglady nauczycieli specjalistow na temat pomocy psychologicz-
no-pedagogicznej realizowanej online. Badania prowadzone byly w paradygmacie ilosciowym
metoda sondazu diagnostycznego za pomoca kwestionariusza zamieszczonego na platformie ba-
dawczej LimeSurvey.

W artykule przedstawiono wyniki ankiet przeprowadzonych wséréd nauczycieli szkot z tere-
nu Gliwic. W badaniu wzigto udziat 103 nauczycieli, z czego 58 odniosto si¢ w ankiecie do pytan
dotyczacych organizacji edukacji zdalnej dla uczniow ze specjalnymi potrzebami edukacyjnymi.
Osobny kwestionariusz ankiety dla nauczycieli specjalistéw wypetnito 31 osob.

Uzyskane wyniki pokazaly, ze biorgcy udzial w badaniu nauczyciele skupili si¢ na najwaz-
niejszych problemach organizacji edukacji i pomocy zdalnej. Badani przede wszystkim dostoso-
wywali metody pracy, formy pomocy do nowej formuty zaje¢. Dla nauczycieli powaznym proble-
mem byty braki sprzgtowe, brak dostepu do internetu, brak kontaktu z uczniem, utrata koncentra-
cji uwagi, znuzenie lekcjami. Specjalisci udzielali pomocy psychologiczno-pedagogicznej uczniom,
rodzicom i nauczycielom, dostrzegali zagrozenia. Badani nauczyciele korzystali z r6znych zrodet
pomocy, jednak uwage zwraca wspotpraca nauczycieli i wzajemne wspieranie.

Stowa kluczowe: pandemia COVID-19, edukacja zdalna, specjalne potrzeby edukacyjne, po-
moc psychologiczno-pedagogiczna, nauczyciele szkot ogdlnodostepnych i integracyjnych, ucznio-
wie ze specjalnymi potrzebami edukacyjnymi

Amnnna llagppancka

JlucTaHMOHHOE 00yUeHHe YYEHUKOB ¢ 0COOBIMU 00pa30BaTeIbHbIMHU
MOTPEOHOCTSIMU U MICUXOJIOT0-TIeJaroruyecKkasi noMouib
Ha npumepe ropoaa [uBuie

AHHOTAUUSA

Bo Bpems mannemun COVID-19 B 0cOOE€HHO CIOKHOH CUTYaIlMH OKa3aJIUuCh YYEHUKH C 0CO-
ObIMH 00pa30BaTEIbHBIMU NOTPEOHOCTAMHU. Llenbio cTaTbu Ob1I0 HOKA3aTh BEIOpaHHBIE TPOOIEMbI
JIMCTaHIIMOHHOTO 00YUYeHHMsI, OPUEHTHPOBAHHOTO Ha YYEHHKOB C 0COOBIMU 00pa30BaTEeIbHBIMU
MOTPEOHOCTAMHU, M TUCTAHIIMOHHOM IICHXO0JIOrO-IIeJlarornueckoii momounty. [penmerom uccnenosa-
HUSL CTaJIM B3TJISIABI YUUTEIICH, peaTn3yIOmUX IPOnecc 00y YeHHs 10 HOBOH (hOpMYyJIe, U B3I b
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[IEZIaroroB Ha MICHXO0JIOr0-TIelarorHuecKy 0 OMOIIIb, IPEI0CTaBIAeMYI0 OHIalH. MccnenoBanue
MIPOBOAMIIOCH B KOJIMYECTBEHHOU MapaJurMe METOJ0M JHAarHOCTUYECKOT0 OIpOca ¢ UCITIOIh30Ba-
HUEM aHKEThI, pa3MEIeHHON Ha MCCIeI0BaTeIbCKOM miaTdopme LimeSurvey.

B crarbe mpeacTaBiIeHs! pe3yasTaThl ONIPoca, MPOBEJCHHOTO CPEIH YUNUTEINIeH KO, paco-
JIOKEHHBIX Ha TeppuTopuu ropoxaa I'musune. B uccrnenoBannu npunsim ydactue 103 yuurens,
U3 KOTOPBIX 58 OTHECIUCH K BOPOCAM, KaCalOIIUMCs OpraHU3aluH JUCTAHIIHOHHOTO 00y YeHHUs
YYEHHKOB ¢ 0COOBIMU 00pa30BaTeIbHBIMU MOTPEOHOCTAMU. OTACTBHYIO aHKETY JJIS IEAaroroB
3amonHuI 31 yenoBex.

IMosmyueHHbIE pe3yIbTaThl HOKA3aJ1, YTO Y4aCTBYOLINE B UCCIEA0BAHUU YUUTEIA COCPENIO-
TOYMIJINCH Ha HanboJIee BXKHBIX MPOOJIeMax OpraHu3alui 00y YeHHs U AUCTAHIIHOHHOH ITOMOIIIH.
PecnioHJeHTHI B IEPBYIO O4Yepeab aJallTHPOBAIH METOABI paboThI, (POPMBI HIOMOIIN K HOBOIt
(dopmyne 3ausaTuiil. [ yaurenel cepbe3HBIME IpodIeMaMu ObUIH: HeXBaTKa 000PyHIOBaHHS,
OTCYTCTBHE JOCTyna B MIHTEepHET, OTCYTCTBHE KOHTAKTa C yUEHHUKOM, ITOTEPs] KOHIICHTPAI[UU
BHUMAaHHUS, yTOMIIIEMOCTh ypokaMu. CHeHanuCThl OKa3blBall ICHXOJIOI0-TI€AarOrHYeCKy 0
MOMOIIb YYEHHKAM, POJUTENSIM U YUYUTEISM, BBISABISUIM onacHOCTH. OnpaninBaeMble yUUTeINs
T0JIb30BAJIMCH PA3JIMYHBIMH HCTOYHUKAMH TIOMOIIH, OZIHAKO, 0OpaljaeT BHUMaHNE OPraHU30BaH-
HOCTb Y4YHTEJICH U B3aMMHas IO IePIKKA.

Knmouessie cnosa: nmangemuss COVID-19, nucrannuonHoe obydeHue, ocooble o6pa3oBa-
TeNbHBIC MOTPEOHOCTH, TICHXOJIOTO-TIearOTHYeCKast TOMOIIb, YIUTENs 00MIe00pa30BaTebHBIX
M MHTETPATHBHBIX LIKOJ, YICHUKH C 0COOBIMU 00Pa30BaTeIbHBIME TOTPEOHOCTSIMHU

Anida Szafranska

La educacion a distancia de alumnos con necesidades educativas especiales
y la atencion psicopedagégica en el caso de la ciudad de Gliwice

Resumen

Durante la pandemia de la COVID-19 se encontraron en una situacion especialmente dificil
los alumnos con necesidades educativas especiales. El objetivo del articulo era mostrar determi-
nados problemas de la educacion a distancia dirigida a los alumnos con necesidades educativas
especiales y la atencion psicopedagogica a distancia. El objeto de los estudios fueron las opiniones
de los profesores que ejercieron la docencia en esta nueva formula y las opiniones de profesores
especialistas en el tema de la atencion psicopedagdgica a distancia. Los estudios fueron llevados
a cabo en un paradigma cuantitativo por el método de sondeo de diagndstico, con ayuda de un
cuestionario incluido en la plataforma de investigacion LimeSurvey.

En el articulo se han presentado los resultados de las encuestas realizadas entre profesores de
centros educativos de la region de Gliwice. En el estudio participaron 103 profesores, de los cuales
58 se refirieron en la encuesta a preguntas relativas a la organizacion de la educacion a distancia
para alumnos con necesidades educativas especiales. La encuesta independiente para profesores
especialistas fue cumplimentada por 31 personas.

Los resultados obtenidos demostraron que los profesores que participaron en el estudio se
concentraron en los principales problemas de la organizacion de la educacion y la atencion a dis-
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tancia. Los participantes en el estudio principalmente adaptaron los métodos de trabajo, la forma
de atencion, a la nueva formula de las clases. Para los profesores fueron problemas graves la falta de
equipos, la falta de acceso a internet, la falta de contacto con el alumno, la pérdida de concentracion
de la atencion, el cansancio por las lecciones. Los especialistas prestaron atencion psicopedagogica
a alumnos, padres y profesores, advirtieron los riesgos. Los profesores utilizaron diferentes fuentes
de ayuda, aunque llama la atencién la organizacion de los profesores y el apoyo mutuo.

Palabras clave: pandemia de la COVID-19, educacion a distancia, necesidades educativas
especiales, atencion psicopedagogica, profesores de centros educativos generales y de integracion,
alumnos con necesidades educativas especiales
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